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ABSTRACT

This article discusses the preparation of study materials in Russian as a second foreign
language in Georgian schools for the purpose of teaching monologue through the
inductive method. The development of speaking skills in Russian in Georgian schools is
one of the most acute problems due to the fact that Georgian textbooks are traditionally
built in grammatical order which hinders the development of speaking skills, and the
new requirement of the state standard - to compose teaching and learning materials and
textbooks according to the thematic principle becomes only formal. To solve this
problem, we offer tips and principles for preparing training materials through consistent
teaching of speaking topics.

The requirement of the State Standard - to construct the textbook according to the
thematic principle - is not easy to meet due to the flexional nature of the Russian
language. Based on this problem, this article discusses the ways a) to develop a working
scenario for a speaking monologue at class, b) to select new learning speaking items
based on the qualitative and quantitative indicators of grammar and vocabulary items,
and c) to compile samples of mini-monologues similar to which students are expected to

be able to compose after practice.

Keywords: Russian as a foreign language, teaching monologue by the induction method,

preparation of study materials, scenario, selection of units for speaking

Introduction

As is known, the purpose of teaching
a foreign language in school is to teach the
language for communicative purposes and
not as an academic language. This
determines the development of language

skills in the following order: listening,

speaking, reading, and writing (Muriel
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Saville-Troike, 2016. p.154). Teaching of
speaking skills in Georgian schools,
unfortunately, leaves much to be desired
and this was further confirmed by a
survey of Russian language teachers

teaching at Georgian schools conducted
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participants,

on the Internet in 2020.! The survey was
conducted in the most active open group
of Russian language teachers on Facebook
entitled "Russian language teachers of
Georgia". Teachers were expected to rate
their students' performance concerning
speaking skills using a 4-point system.
The numbers indicate the following: 1 —
The students mastered the given skill
poorly, 2 — they master the skill more
poorly than well, 3 — they master the skill
better than poorly, 4 — They master the

skill well. According to the data of 55

the average arithmetic

assessment of all skills looks like this:
reading — 3.2 points; listening - 2.9 points;

writing — 2.3 points; speaking - 2.1 points

Such a low rate concerning teaching

speaking skills can be explained by the
fact that Georgian textbooks are still
constructed following only linguistic

principles.

In 2018, following the new Standard,

State published the certified

The survey was conducted on the Facebook
page “Russian language teachers of Georgia”
on
22.07.2020https://www.facebook.com/group
$/583409495041914/3102092459840259/?co
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textbooks of the following authors for the
5th and 6th grades of Georgian public
schools (elementary level): (Barsegova, V
and VI, 2018; Lortkipanidze, Chkheidze
and Chimakadze, V and VI, 2018;
Shoshiashvili, Lutidze and Khomeriki, V
and VI, 2018). The set of these textbooks
includes a student book, a teacher's book
and a workbook. The analysis of the
given  textbooks concerning the
development of speaking skills revealed
the following main shortcomings: 1)
None of the textbooks offers the teaching
of monologue speech (monologues which
would include several sentences); 2)
Speaking largely is presented as a means
of teaching and not a goal. Oral
assignments are usually employed as a
tool to answer control questions
semantically attached to the texts and are
given as a listening or reading exercise; 3)
The lexical-grammatical constructions
offered within the learning topic do not

correspond to the overall communicative

mment id=3102420566474115&reply com
ment id=3102432053139633&notif id=1595
416040661883&notif t=group comment (
the date of access 5.08.2020).
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goals of the topic; 4) Lexical-grammatical
constructions to be acquired are mainly
practised through language exercises,
which is manifested, amongst other

factors, by the excessive use of meta-

language. Pasov's remark can be
considered relevant in our case:
“Unfortunately,  functionality = and

situationality as the most important
principles concerning the mastering of
the grammatical aspect of speech are
often overlooked. As a result, students
know how to reproduce this or that
grammatical form, but cannot use it
correctly in speech. Why? Because we do
not connect the grammatical form with
its functional aspect - the speaking task”
(Pasov & Kuzovliova, 2010, p. 410).

In this article I will focus on two
main reasons concerning building
textbooks of the Russian language on
linguistic principles by Georgian authors,
namely:

1) When compiling Russian language
study materials, the authors of Georgian
textbooks are oriented on Russian
methodological and practical literature.
Despite the gradual establishment of the
in Russia

communication approach
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during the past decades, reflected in a

number of methodological books or

textbooks (Galskova & Gezi, 2006;
(Lebedinsky & Gerberik, 2011;
Chesnokova, 2015; Fedotova, 2016

amongst others), based on the flexional,
synthetic nature of the Russian language,
the development of linguistic competence
while teaching remains one of the leading
directions: "Methodological research has
revealed that it is necessary to introduce a
into the term

new component

“communicative competencies”. This
component is a linguistic component”
(Kriuchkova & Moshchinskaya, 2009, p.
21). Teaching an additional linguistic
component in Georgian schools with two
40/45 minute lessons per week will lead
to making and currently has made the
goals of communicative language
proficiency remain unattainable.

2). The other important reason is the
recent change of the State Standard and
the fact that the compilers of the study
material were not prepared for changes -
the requirements of the new Standard
were not met by any of the 7% grade

textbooks submitted in 2019, and by
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none of the 8" grade textbooks submitted
in 2020.

To strengthen the communicative
approach, based on the new Standard, the
compilers of the textbooks were required
to include thematic learning material.
The elementary level Standard provides
only a thematic framework (National
Curriculum 2016-2024 D. Level), while
the basic level Standard discusses, in more
detail, the function of the thematic unity
regarding textbook writing and its main
purpose is considered to use a foreign
language within this unity: “Outcomes,
concepts, and functional speaking
activities determined by the basic level
Standard should be processed in
meaningful contexts. These contexts are
defined in the form of a thematic
framework” (National Curriculum 2018-
2024. Basic Level, p.2).

To solve this problem, this article
offers principles and tips for teaching
monologue speech using the method of
school

induction, which will assist

teachers and textbook compilers to
prepare study materials at the Al-A2

levels of knowledge (excluding the initial

(alphabetical) level of knowledge).

69

International Journal
of Multilingual Education

Moreover, the article offers only the
preparatory stage of building the study
material, most of which is not directly
reflected in it and therefore, remains

behind the scenes.

Principles of building the study material
concerning the speaking skills

The new State Standard requires the
construction of a second foreign language
textbook based on the method of
"backward design": First, it should be
ascertained what complex and functional
tasks would be fulfilled by the student at
the end of a specific thematic assignment.
Next, the tasks should be broken into
separate components of knowledge and
skills, which the student will need to
master” (National Curriculum 2016-
2024. Basic Level, p. 9)

According to the "backward planning",
if our goal is to teach a student how to
produce a monologue, we first need to
the final the

imagine product -

monologue  and  its  constituent
constructions. The main problem is that,
due to the flexional nature of the Russian
language, an average monologue usually

includes < 8 — 10 morphologically variable

www.multilingualeducation.org
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forms. Therefore, it is necessary to break
the monologue down into even smaller
components and divide them into mini-
monologues based on similar study
constructions. For example, if a teacher
wants students to talk about a complex
task concerning a certain topic, for
instance when and with whom they were
at the entertainment center and how
long they spent there, when teaching
Russian we will have to divide this
complex task into smaller subtasks: first,
we should teach (or revise with students)
how to deliver mini- monologues about
when (korma) and where (rme) the
participants of the monologue were; next
we can teach them the phrases and
constructs (6srrer Bmecre ¢ kem) that
express the emotions associated with the
given topic, and only after this students
should be taught the conversational
constructions typical of  the topic:
KaTaJIuCh Ha 4eM, C KeM obmanucs. Next,
students should practice the newly
acquired constructions together with the
already learned material.

Using the example of this topic, we
have outlined superficially the content
built on the

direction linguistic
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constructions of texts with mini-
monologues. While preparing the study
material we will need to perform more
detailed tasks that are proposed in a
certain sequence, although the boundary
between the elements of the sequence is
very subtle: 1) developing a working
scenario based on the acquired and yet to
be acquired speaking items, 2) selecting
speaking items according to certain
conditions and 3) compilation of variants
of mini-monologues, similar to which we
expect students to compile.
1. Compilation of a mini-monologue
scenario;
2. Selection of speaking items:
2.1. Number of speaking items;
2.2, Number of grammatical
patterns to acquire
2.3.  Functional teaching of
grammatical forms.
2.4. Lexical-grammatical unity;

3. Recording of the mini -monologue

samples.

1. Compilation of a mini -monologue
scenario
Compilation of a mini-monologue

scenario enables us to outline the
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language constructions the combination
of which will help a student to build a
mini-monologue. At this stage, we take
into account the prior, background
knowledge concerning the constructions
students employ actively in speaking and
the new constructions that we plan to
teach. It is necessary to create a scenario
which, filled out by the student utilizing
the already and

acquired new

grammatical-lexical units, will enable
him/her to produce not an already
memorized text, but a mini-monologue
compiled by him/her. The following
conditions should be taken into account
when making up a scenario:

1) The scenario should be as close as
possible to the natural spoken language;
2) It should be short (within the limit of
5 - 7 sentences); 3) It is necessary for the
scenario to include an opposition, for
example, like / dislike, agree / disagree,
possess / do not possess, often / rarely, etc.
The very existence of these oppositions
will give the student space to produce his
own  mini-monologue and  not
mechanically repeat the text already

acquired through a number of exercises

while practicing; 4) the scenario should
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include no more than 2 new
morphologically variable forms; 5) The
vocabulary should be typical of a given
topic, and should take into account the
level of knowledge and the age of the
student; 6) The scenario should include
connectors, parentheses, interjections,
etc. characteristic of oral speech. 7) If
during further work we consider it
necessary to additional

use more

constructions, they should also be
reflected in the scenario (I will talk about
these principles in detail in the section
dedicated to the selection of study items).
Example: Suppose while teaching the
topic "My Family (Mos cemss)”, the
students have already been taught a mini-
monologue containing the constructions:
y MeHs (rTebs) omuH Opar/ofiHa cecTpa;
IBa/(zmBe), Tpu, yeTsipe Opara/cecTpsl, y
MmeHs (Te0s1) HeT Gpara/ cectpsr) and the
set phrase: s (He) e JUHCTBEHHBIH PeGEHOK
B cembe . In addition, the students have
revised both the infinitive phrases:

CMOTpeTh TeJNeBH30p, [MelaTh YPOKH,
TOTOBUTH 00e[], youpaTts komHaTy and the
use of verb phrases in the present tense:
MBI BMeCTe HIpaeM, y)XUHaeM, TyJieM,

etc.

www.multilingualeducation.org
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In the scenario of the new mini-
monologue, together with the already
acquired constructions, we introduce the
new speaking elements, which have been
outlined in italics:

Scenario 1: VY wmac Gosbinass ceMbs — A,
MaMma, ...,

(CKOJIBKO) 6GpatA u

(CKOJIBKO) cectpbl. Hama cembs

ApyXkHagd H Becerad. Mswr  BMmecre
IIPOBOJHM BpeMA, NHOT A MbI BMecTe (4To
nenaeM). Masr Bcerga momoraem Apyr
Apyry. Sl momoraro (komy?) (menars 4To0?),
a cecTpa moMoraer MHe (IenaTh 9To).

Below there mini-

are two 1Imore

monologue  scenarios  that  differ
concerning thematic and grammatical
materials, but we will not discuss them in
detail in this article:

Scenario 2: [lymato, yemoBek B 23 Beke
U3MEHUTCSA, IOTOMY YTO y JIOZ€H (FeTeH)
(#e) ocrarerca 6oxsme Bpemern Ha (470
u YTO). Bmecro Hac 6yzyT paboTaTs
mammnsr, Jlogam/ zeram (He) HyKHO
6yzer ([JEJIATD gro o 9T10), TI05TOMY OHH
craHyr Ooree (kakHIMHM). ( In the
construction ,,60;1bure Bpemenu Ha YTO®
only the nouns of the 2" type of

declension are employed).
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Scenario 3: Mue HpaBATCA TaKue yYHTELA,
koropbIE ((He) #exAIOT «to u 4TO) ...
HaM, ¥ MHe OYeHb He HPaBATCS yIUTes,
Kotopsie ((#e) ger AIOT4To v 9TO) ... HaC.
Oto Bcerma obuznno! Kerary, y MeHs ecTs
yaHTexs, Koropsm ((#e) zexAET uro), n
eme ((#e) gexAET ato). H a10 350p0BO! (
Only the productive verbs of class 1 are

used in the lesson).

2. Selection of speaking items

The following are the basic conditions
that assist us in the correct selection of the
new speaking items within the scenario
in 2 directions: 1) quantitative - how
much new material should be selected for
learning and 2) qualitative - which
lexical-grammatical constructions should
be used to “fill” the mini- monologue. In
order to achieve this goal, the following

selection principles have been outlines in

the article:

2.1. Number of grammatical patterns to
acquire
It is impossible to teach a student the
grammatical diversity characteristic of a
given topic for speaking in one lesson;

therefore, some "sacrifices" have to be
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made. Theoretically, within one lesson it
is feasible to teach grammatical material
which  includes 3-4 and more
morphologically varied forms. As a result,
our students may be able to complete test
tasks with some success, but it is
impossible to automate 3-4 grammatical
forms in one lesson. Students will mix
these forms while the stages of
substitution and transformation will take
up the entire lesson and actually turn it
into a mere grammar practice lesson. In
order for this not to happen, we need to
limit ourselves to teaching 1 or 2
grammatical, mostly = morphological
patterns.

Scenario 1. Discussion: We teach only
I and II types of noun declension -
COBEeTOBaTH cecTpe (Mame, babyIlKe, 11ale,
gegyuike) u 6pary (orhy, zegy) . Despite
the common root, in this particular case I
avoided the use of the reflexive verb
«COBETOBAThCA», as it requires a noun in
the instrumental case. In order not to
overload the learning process with
grammatical material, we teach the
phrase momoraer mHe as a ready-made, set

unit and thus do not focus on form
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variability of other personal pronouns in

the dative case.

2.2. Number of speaking items - 5 - 7

In order to be able to present, practice
and use all the planned speaking items in
one (or as a maximum two) lessons, it can
be considered optimal to teach on average
6 items per lesson. However, within one
lesson, 3 -5 or9 - 10 items can be taught.
It all depends on the novelty, complexity
and variety of the selected speaking items.
Specifically, the maximum number of
speaking items can be outlined if 1) we
teach only one construction with a
minimal amount of grammatical
variability, 2) the students are relatively
familiar with the vocabulary of the items;
3) there are no additional issues related to
phonetics; 4) complex parentheses,
characteristic of oral speech are not used:
A TOIPKO YTO TOBOPHII/a O CBOEH IIOAPYTE,
/A TOIBKO YTO pacckassIBai/a O CBOeH
ofgHOKIaccHuLEe / cecTpe (Mame, Iaile,
gezyuike, cocejke)... A ropopmm/a o
Hameri moeszke, /Pasymeercs, a1 He
PaCCKas3bIBal/a o HameH ccope /(BcTpeye,

/Apy:x6e, /moe3sKe, /mepernucke). H emre 1

(He) paccka3piBana o ...,

www.multilingualeducation.org
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HO ... .

As can be seen, the study units are
selected in such a way that only type I
declension forms of nouns are taught, but
not the use of prepositions and verb
paradigms. = Compare the variety of
vocabulary and grammatical forms dealt
with in the topic of "Rainy Weather "
Cerozua nacmypHsii gens. C yrpa Ha
Hebe ceppre Tyum. A (He) 06RO
JOXKAIHBYIO Horozy. B goxzrusyro
norogy A (He) Bcerja cmwKy goma. B
JOXKIIHBYIO IIOroZy A (He) 1000
(zesrars gro). In this case, we should limit
ourselves to about 5 new items (phrases)
for speaking.
1.3. Functional teaching of
grammatical forms

Students find it very difficult to use the
acquired grammatical forms with
different speech functions, especially in
the case of the negative grammatical
interference. For example, knowledge of
the variability of the instrumental case of
the "Kro xouer

construction CTaTh

(xakum) KEM” cannot be automatically

transferred to the construction " »xurs,

y4IUThCH, Urpare u T.1I. BMecte ¢ KEM”,
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since, in this case, the instrumental case
performs 2 different speech functions,
and we are also dealing with grammatical
interference - one case in Russian
corresponds to 2 different case forms in
the Georgian language. Therefore, when
selecting grammatical material, it should
be borne in mind that although students
have already acquired certain forms of
declension, the same case form employed
in a different speech function in the
learning material should be singled out as
a new study item for speaking and not as
one already acquired.

In addition, when selecting study
items, the starting point should be the
frequency of their use in speaking
exercises within a particular topic as, due
to the low frequency, students will soon
forget them. Every speaking situation is
characterized by its own lexical-
grammatical construction, for example, in

the speaking situation "/lpyx6a" the

instrumental case forms are frequently

utilized to denote the joint action:
IPYXUTh, IOLPYXHUTHCSI,  OOIIATHCH,
ITO3HAKOMUTBCA C KeM, MbI (C KeM)

6omburre npysbsa. We can also revise the

already acquired construction moi mpyr
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Kakol u kKaxoi, and the use of the Present
tense.

In the topic "«Mos Oyamymas
npodeccus” or "Xob66u" teaching the
forms of instrumental case will be
relevant, although in this specific case,
with the function of naming the object:
Kem 51 x04y crats» or «UeM g yBIeKaroCh»
etc.

The grammar of the Russian language

is inexhaustible. As well as this, the

starting point should be not the
grammatical  regularity, but the
functionality of grammatical forms,

which makes the grammar material even
more "abundant”. At such times, we find
that compilation of a school textbook
through strictly consistent teaching of
grammatical patterns proves to be
ineffective from the point of view of the
purposes of teaching at school, especially
if the Georgian school’s weekly schedule

(two 40/45 minute lessons per week) is

taken into consideration.

2.4 Lexical-grammatical unity

The starting point for selecting

speaking material should be the complex

use of vocabulary and grammar and not
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the teaching of separate vocabulary and
grammatical forms. Sadly, in all the
Russian language textbooks written in
Georgia, grammatical forms are mainly
taught based on the vocabulary items
which are not related semantically. On
the other hand, thematic lexical units are
taught with different grammatical forms,
which ultimately makes it impossible for
the teacher to employ the communicative
approach. Such tasks often take up the
whole lesson and, as a result, the main
purpose of teaching (to teach students to
use vocabulary and grammar structures in
speech) fails to be achieved.

lexical-

In order to maintain

grammatical unity while teaching
monologue speech, it is necessary to
provide the students with new lexical and
grammatical items in the form of speaking
items within the planned scenario. In
order to observe this goal, 1) It is
necessary for the learning vocabulary to
be at least a phrase and not a word. This
will make it easy for a student to employ

forms  characterized by

properly

grammatical variability ; 2) New

vocabulary (including phraseological

units, parentheses characteristic of

www.multilingualeducation.org
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spoken language, connectors, etc.) should
be included in the learning grammatical
constructions as much as possible; 3)
When presenting learning vocabulary,
the words should be provided in the
grammatical form relevant to the given
topic; 4) If the student needs to know
certain phrases within the given topic,
but the grammatical material of these
phrases overloads the grammatical
component of the lesson, then they
should be provided as ready-made, fixed
speaking items.

In terms of lexical-grammatical unity,
let us consider Scenario 1 in detail. In the
new lesson we have identified 6 new
speaking items: 1) zamra cembsa gpy-xHAT H
Becéjiag; 2) MbI BMECTe IIPOBOJHM BPeMA;
3) & momorar 6pary roroBurs ypoxH; 4)
Mama ITOMOraeT cecTpe youpars KOMHATY;
5) mbr momoraem gpyr apyry; 6) Ilama
IIoMoraer MHe.

As can be seen, the grammatical
material employed in the scenario
includes the nouns of the I and II types of
declension employed with the addressee-
oriented function, which is presented in

various forms in two speaking items (# 3

and 4). The content of the speaking
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situation scenario does not require
teaching the use of personal pronouns
used in the dative case, therefore no
special practice concerning the use of
these pronouns is required, although we
will still need to use the first person
pronoun in the phrase momoraer mrze,
which should be provided in a ready-
made form. The rest of the phrases are
included in the scenario not as
grammatical but as lexical items, as ready-
made items, and students will be actively
trained in using them in the future. As for
the vocabulary, in this case even at the
substitution stage, we should try to use
only the items relevant for this scenario
or for a given thematic unit and not
include words such as «gpyr/mozpyra,
cocefi/cocenka, AUPEKTOD, etc.

Other scenarios:

Scenario 2: 1) y miomeil ocraHeTcs
MHOTO BpeMeHU Ha o0ieHue; 2) y geTeit
ocTaHercsi GOJIblle BpeMeHM Ha 3aHATHE
coprom;  3) 6o1ee

JleTU  CTaHyT

3aHATBIMY; 4) JHoAM CTaHYT Ooee
CYACT/IMBBIMU 5) JIofu CTaHyT Oosee
HECYaCTHbIMM; 6) BMeCTO Hac OyZnyT
paboTaTh MaIIWHBI; 7) JIOAAM He HYXXHO

OyZeT XomuTh Ha PaboTy.
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Scenario 3: 1) yuwurenb, KOTOpPBIi
IIOCTOAHHO [ieJlaeT HaM 3aMedaHusd; 2)
y4quread, KOTOpbIe

OTYUTBIBAIOT HAC

mepes, BceM KjIaccoMm; 3)

yUUTeIb,
KOTOPBI IIOMOTaeT HaM Y4YUTHCA; 4)
y4uTess, KOTOpble yBa)XaloT Hac; 5) DTo
Bcerza obuzuo! 6) IT10 350poBO!

3. Recording of the samples of mini-
monologue variants

Elementary and basic school students
are often given a task to make up a mini-
monologue or dialogue in a production
assignment, not all components of which
have been practiced in speaking, so that
only a language-savvy student can fulfill
the assignment successfully (over time,
this becomes one of the main reasons for
student-centered lessons oriented on only
on good students).

At the elementary and basic levels it is
quite possible to predict what phrases our
students will be able to use to make up a
mini-monologue. It is advisable for us
(and not necessarily for the learner) to
present and record the samples in the
form of a mini-monologue by repeating
the speaking units outlined according to

the principles listed above. The following
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conditions need to be considered when

compiling such samples:

a) The sample must be understood

according to the scenario; b) the majority

of the learning items should be constantly
repeated in the samples; c) the samples
should not include a speaking item the
practice (or revision) of which is not

planned; d) it is necessary to record 3 - 4

samples. Experience has revealed that it is

relatively easy to create 1 - 2 samples, but
the process of creating each subsequent
sample becomes more complicated.

Teaching students speaking skills in 1 - 2

samples of mini-dialogues may lead to

memorizing the text prepared in advance,
while our goal is for the learner to create

a mini-monologue through their own

experience using the acquired speaking

items.
For example, 3 samples of Scenario 1 are
given below:

e VY Hac GosbIIad ceMbs — A, MaMa, Iana,
IBa Opata u znBe cectpsl. Hamra cemps
Ipy>kHad u Becemai. Msl BMecTe

IIPOBOJVIM BpeMsi, MHOTZA MBI BMECTe

T'yJIs1€M B IIapKe. Masr BCeraa rmoMoraem

opyry. f momoraro

IpyT cecTpe
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TOTOBUTH YPOKH, a CecTpa IIOMOraeT
MHe eCTh KOHGETHI.

e YV Hac MaJeHbKagd ceMbi — 4
eIVHCTBEHHBIH peOeHOK B CeMbe.
Hama cemps mpyxHas u Becesnas. Msr
YacTO IIOMOTaeM [JpyT [pyry - s
IIOMOTal0 MaMe eCTh IIOKOJIa bl, a Iaa
IIOMOTaeT MHe JIeJIaTh YPOKH.

o I He emuHCTBEeHHBIII peGEHOK B CEMBbe.
Y mens nBa 6paTa u gBe cecTpsl. Hamra
ceMbsi OYeHb JAPYXKHAas, MBI BMeCTe
IIPOBOZMM BpeMs, BMeCTe TyisieM U
XoouM B KuHO. fI momoraio mame
rOTOBUTH 00eZ, a TIame IIOMOraio

CMOTpeTh TeNeBH30p, HO MaMa He
IIOMOTaeT MHE eCTh CYTI.

Compiling such samples of mini-
dialogues has the following practical
advantages: a) it enables us to present the
learning material in perspective; b)
examples allow us to follow the principle
goal = result / result = goal, c) the
examples will act as a guide for us at all
stages of the practice; d) at the stage of
conditional - educational production, if
we deem it necessary, we will have a
ready-made sample, based on which

students will be able to compose their

own mini-monologues; e) prepared mini-
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texts can be used as examples to develop

other aspects of speaking skills.

Conclusion

In order to be able to teach a mini-
monologue in Georgian schools at the
elementary and basic levels through the
inductive method, first of all, it is
necessary to change the principle of
the Instead of

building textbook.

compiling a book in a strictly
grammatical order, the textbooks should
be based on the principle of thematic
construction. In order to implement this
principle at the initial stage of preparation
of the Russian language study material,
we need to divide the presented above

study monologue into mini-monologues

and compile a separate scenario for each

of them, selecting  grammatical
constructions and teaching speaking
items according to a number of

conditions. It is important to limit the

number of grammatical forms

by
introducing ready-made speaking items
which will make it easier for the student
not to limit themselves to the acquired
grammatical forms and compose a more

“enriched” mini-monologue than to
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produce a couple of grammatically correct within the given scenario. This can be
sentences. When preparing the study considered to be a prerequisite for
material, it is also important to compose creating a production space for the
several (<3) samples containing the student.

speaking items to be acquired, selected
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