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ABSTRACT

This article addresses an important issue in Georgian public schools, the problem of teaching
grammar “for its own sake” when teaching Russian as a second foreign language. The state
standard of Georgia requires that Russian be taught using communicative methodology.
However, recent Georgian textbooks propose a series of purely grammatical tasks that violate
this requirement. This article analyses the tasks proposed in the textbooks and identifies which
principles of communicative methodology they disregard. Additionally, this article discusses
why teachers and authors of educational resources are slow to transition toward
communicative methods for teaching grammar and speaking skills development.

Keywords: Russian as a second foreign language, teaching grammar, communication method,
formation of speaking skills.

Introduction

This article reviews the reasons for teaching “grammar for its own sake“ while teaching Russian as a
second foreign language in Georgian schools. In public schools in Georgia Russian is taught for two lessons
per week, with each lesson lasting for 40 or 45 minutes. It is challenging to develop the necessary
communication skills for students when devoting more than necessary time to learning grammar for its
sake in the classroom. According to a survey of Georgian school teachers, teaching Russian as a second
language produces unfavourable results, especially regarding the development of speaking skills. The
teachers rated the results of speaking skills with the lowest score of 2 out of 4 points (Lortkipanidze, 2021,
p-1-2).

Given the limited hours and the possibility of having 30 students in the class, it is essential to actively
use and organise tasks to reduce oral speech to automaticity. This means minimizing purely grammatical

tasks and conducting them mainly in pairs.
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General description of teaching Russian as a second foreign language in Georgian schools

The Georgian state standard for teaching a second foreign language emphasises the use of
communicative approach. To develop educational resources, the State Standard of Georgia recommends
using the "backward design" method. This method involves teaching grammar that arises from
communicative needs, rather than teaching it in isolation. The teaching of grammar should be integrated
with communicative goals, and lexical material should be taught alongside grammatical issues. This
approach is outlined in the National Curriculum 2016 - 2024 for the Basic Level (p. 9).

Despite the Georgian State Standard requirements for a foreign language, analysis of Russian language
textbooks accredited in Georgia, school lessons and various demonstration lesson plans reveal that Georgian
public school teachers and authors of Georgian textbooks still mainly focus on purely grammatical tasks in
the classroom. These tasks involve putting words in the correct form, writing noun endings, and other
similar exercises. Typically, the students complete these exercises individually in writing, and the teacher
then questions them one by one. For example, the 6th grade textbook (the second year of teaching the
Russian language) includes many teaching grammar “for its own sake” tasks, but their instructions make
it clear that these tasks are far from the communicative methodology requirements. None of the tasks are
aimed at speech speaking skills development, nor are they close to genuine speaking situations. As a result,
these tasks do not contribute much in developing students' speaking skills. In all these tasks, students have
to put one or two words into the correct grammatical form, for example, 3aganue 1. IlpouuTait
npeanoxenusd. Haiizy omn6ky. 3anuury npaBuiasHo. / 3aganue 2. BcTaBp r1aros UATH B HYXKHOM GopMe.
/3apanue 3. BcTaBp MpaBUIBHO TJIarOJIBI UATH, €XaTh B HY>KHOU (opMe. /3amanue 4. BcraBp mpaBHIBHO
IJIaTOJIBI UATH, exaTh. / 3asanue 5. 3anmonnu Tabnuiy mo aHanoruu. / 3aganue 6. Packpoit cko6ku. Berasp
cylecTBUTeIbHBIE B HY>XHOIT popme. (Lortkipanidze er al, VI, Workbook, 2018. P. 19 - 21).

In Georgian schools, the importance of organising tasks in pairs is not properly understood by the
teachers. They use pair work sporadically, for example, in the lesson plan of teacher Ia Chkhonia dated
17.05.2018, which aims to "acquire new vocabulary and use it in practice", students perform only one task
in pairs throughout the lesson, which is not sufficient to ensure their use of vocabulary in practice
(Chkhonia, Model lesson plans, 2018). The same can be said about the training plans of other teachers, as
they allocate only 0-5 minutes to work in pairs from the lesson time. These plans include those of
Bokuchava's lesson plan from 2016 and Ruseishvili's lesson plan from 2019 (Bokuchava, lesson plan, 2016,
Ruseishvili, Lesson plan, 2019).

The abundance of grammar taught “for its own sake” tasks in Georgian schools, the lack of speaking
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practice and pair work are the main reasons for the deplourable situation in Georgian schools in terms of

developing speaking skills in Russian as a foreign language.

Reasons for teaching grammar for its own sake in Georgian schools

This article explores the reasons why Georgian schools struggle to develop the necessary skills for

foreign language speaking, particularly in oral conversation. It also looks at why teachers and modern

Georgian textbooks still focus on learning grammar “for its own sake”. To do this, the study analyzed

Russian language school textbooks accredited in Georgia, Russian textbooks which are frequently used as

additional educational resources by Georgian teachers and Russian-language (Russian and Belarusian)

methodological literature.

1.

One of the reasons for the teaching of grammar for its own sake in Georgia should be looked for,
first of all in the experience of Russian language teachers and textbook authors in Georgia. In
Georgia, until 2011, the Russian language was compulsory and enjoyed the status of the first foreign
language. Before the collapse of the Soviet Union, Russian was taught similar to the native language,
i.e. 5 - 6 lessons were allocated at school, language (grammar) and literature were taught separately
and the student had a Russian-speaking environment. Therefore, the language teaching method at
that time was completely different from the method that is needed today for teaching Russian as a
second foreign language. The experience of teaching focused on grammar follows the teachers from
the Soviet period and even today it determines the way of organizing the class by the teacher and
the attitude of the authors towards the compilation of educational resources.

Another reason that creates a certain stereotype concerning the compilation or organization of
educational resources in Georgia must be sought for in Russian textbooks, which are used more or
less frequently by some school teachers as additional resources, for example: "lopora B Poccuio"
(Antonova er al., 2009); "5 snementos" (Esmantova, 2014) and others. These textbooks advance the
linguistic aspect alongside communication-oriented tasks. For example, learning grammar for its
own sake involves the following types of tasks: students have to think of a question to answer, and

while answering, they have to open the brackets: «Bompoc u orser». 1. _? (Ona gymaer_ (myx). 2.

_7 Oxu ropopsar _ (pabora). 3. _? Hmxernep crnpamrusaer _ (mpoekr). 4. _7 Cembs medraer _

(xBaprupa). 5. _ 7 Sru rogu roopar _ (moroza), 6. _ 7 CrmoprcmeH pacckassiBaer _ (YeMIHOHAT) ",
etc. (Esmantova, 2014, p. 209). The following task is based on transformation.: Kax moxro mepegars

2TV HH@OpMAaLHIO I0-ApyroMy? (HCIO/Ib3yHTe aKTHBHBIE KOHCTPpYKLHH) 1. Bce y4e6HbIe BOIPOCET
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penrarorca gexkaHoM. 2. KoHTpoipHag pabora 6y €T BBIIOJIHATECA CTYZE€HTAMH Ha KOMIIBIOTEpE. 3.
OTa KapTHHA CO34aBaIack XyZOKHHKOM 5 Jet, etc. (Antonova, 2009, p. 8).

Similarly, purely grammar-oriented tasks can be found in all Georgian textbooks of the Russian
language, for example, students are expected to open brackets and correctly use the adverbial case form of
nouns: Packpori ckobku. Ilocrass croBa B TBOpHTEIbHBIH Magex. 1. Moa KBapTHpa HAXOZHTCA IIPAMO HAZ
... (Marasum). /2. Ha kaprapar 1 ggy c ... (bpar u cectpa). /3. Myseii Haxoqurca nepex ... (Cksep). / 4. borsr
crosgyIa 34 ... (4Beps). /5. Mos muazgmas cectpa oueHs 1o0ur x1eb ¢ ... (macuo). /6. Msi ¢ ... (apys3pa) 3aBTpa
ngém B kuHo, etc. (Lortkipanidze et al., 2018, VI, Student’s book, p. 52).

In the given tasks, learning the grammatical form is an end in itself, not a means. Such assignments do
not comply with the requirement of the Georgian standard - the manual should be thematically constructed
- using the sentences of the mentioned tasks it is impossible to compose any naturally flowing, coherent
text necessary for communication on one topic, for example, it is difficult to connect such sentences in a
speech situation: : borsr crogin 3a ... (4Beps). / Mog miuagmras cectpa o9eHs JII00HT X71eb ¢ ... (Maciao) /
Myseri Haxogurca meper ... (cksep). Such tasks will not lead the student to the final result - to facilitate
speaking about a specific topic using the combined sentences. It should be noted that the requirement of
functional teaching of grammar is also violated in this assignment taken from the Georgian textbook as it
offers examples of different functions of the same case, specifically, the function of the joint action and that
of place performed by the adverbial case-form, Ha xapuaBas s uzy c ... (6pat u cecrpa) / Myseit HaxoguTcs
mepef, ... (CKBep).

- Ha KapraBar 1 ugy c ... (6par u cectpa) / Myseri Haxogurcs 1eper ... (CKBep) .

In relation to Russian textbooks, it should be noted that the main target group of teaching Russian as a
foreign language in Russia are students of preparatory groups of higher education institutions, therefore, it
is not appropriate to use the textbooks intended for this target group in a Georgian-language school. The
target group of teaching Russian as a foreign language may also be represented by Russian national school
students or immigrant children, that is, those students for whom, unlike Georgian students, the Russian
language environment is not alien. Therefore, textbooks tailored to their needs are inappropriate for
Georgian schools.

3. Russian methodological literature discusses various problems of teaching Russian as a foreign

language in depth. The authors of Georgian school textbooks also refer to this literature, but it is

not advisable to rely on these studies and methodological tips entirely while building educational
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resources for Georgian schools. This is because the vast majority of Russian scientific papers or

methodical textbooks are designed for senior students of higher education institutions who are

learning Russian in a Russian-speaking environment.

This focus audience determines the main difference between the Russian and Georgian
methodological approaches to teaching a foreign language. The difference primarily lies in the priority

of teaching grammar. The Georgian standard requires the authors to build a textbook based on a

communicative approach where teaching grammar is an auxiliary mandatory component.

In contrast, grammar-oriented teaching is considered important in Russian methodical literature.

It is either a precursor to teaching speaking or is considered an important skill alongside speaking skills.
In Russia, “ the conscious-practical method is the leading method of teaching foreign languages”
(Schukin, 2017, p. 87). According to this method, “students first acquire language structures, and then
speaking is taught” (Schukin, 2017, p. 86). B.V. Belyaev, who introduced the conscious-practical
method into Russian methodological literature, emphasises the need to teach the theoretical plane of
the language first. “After providing some information about a certain theoretical issue, it is necessary
to move on to speaking skills training (Belyaev, 1967, p.10). The communicative approach provided for
by the state standard of Georgia requires language teaching primarily under the thematic heading,
where there is no "theoretical knowledge information delivered beforehand." However, the hourly grid
of the high school does not allow for this.

In recent years, there has been a growing trend towards using a communicative approach to teach
Russian as a foreign language in Russia. This approach is reflected in many methodical books and textbooks,
such as those written by Lebedinsky & Gerbik (2011), Chesnokova (2015) and Fedotova (2016) among
others. However, due to the inflectional nature of the Russian language, some leading methodologists still
prioritize the development of linguistic competence. Unfortunately, the communicative method may not
always produce the desired results, especially when dealing with the intricate system of prepositions, verb
tense and aspect in Russian. Therefore, the methodological research suggests the introduction of a new
component - the linguistic component - to the term "communicative competencies" to improve the teaching

of the language. (Kryuchkova, & Moshchinskaya, 2009, p. 21).

Regarding the stages in learning
As mentioned above, to develop the student's speaking skills, especially in the conditions of 2

lessons a week, it is important to pay great attention to the tasks necessary to automate the skills of using
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grammar, which is built according to the step-by-step principle. These stages are actively discussed in
modern Russian methodological literature. So, for example, N.L. Fedotova distinguishes 6 stages of
formation of grammatical skill: "Stages of formation of grammar-skills: perception of typical structures
(observation, analysis); imitation; substitution; transformation; reproduction and combining” (Fedotova,
2016, p.192), S.I. Lebedinsky & L.F. Gerbik also discuss these stages in the chapter "Formation of grammar
skills" (Lebedinsky, & Gerbik, 2011, p. 296 - 297). i.e. Passov discusses the stages of grammar skills formation
in terms of conditional-speech exercises: "Five stages - five steps. Push the student through every step
toward the pinnacle called ‘Grammar Skill’." [...] perception, imitation, substitution, transformation,
reproduction! The student will go through these five steps, perform a complex of conditional-speech
exercises" (Passov, & Kuzovliova, 2010, p. 409 - 410) and others.

Grammatical tasks to be practised according to these stages also develop the speaking skills; that is why
it is correct to consider them as stages of developing speaking skills, for example, N.L. Shibko rightly
considers them as a preparatory stage of teaching speaking: "Exercises for teaching speaking: preparatory
and speaking. [...] types of preparatory exercises: imitative, substitutional, transformational, combinational"

(Shibko, 2011, p.130).

Examples of grammar-oriented teaching tasks in 2023 Georgian textbooks.

In order for Georgian public schools plan to switch to using the communicative method to teach
Russian as a second foreign language, the school textbooks need to comply with the requirements of this
method. One of the challenges for the authors of these educational resources is to teach grammar
functionally and develop it in different speech topics, while gradually delivering the material from simple
to complex. The authors of the educational resources face such a difficult task. Two 10th-grade textbooks
passed state accreditation in Georgia in 2023. However, their in-depth analysis should be discussed
separately in another article. I will expand on the tasks oriented on the speaking exercises offered in parallel
with grammar exercises taught for its sake.

The latest Georgian textbooks contain graded grammar teaching tasks which are often designed to be
conducted in pairs, and the instructions require students to practice them orally. This is improvement
although in some of these tasks completely unrelated substitute vocabulary and instructions can be found,
characteristic of grammar taught for its own sake, which can hinder effective communication and
discourage students from participating. For instance, YcrHo cocrassre grarorn. 3amuninre 4Ba H3 HHX.

Obpaser: Ilevense| mecouroe| 6abymxa. - Yro 151 geraews? / - A em meverse. / - Kakoe meverse? /-
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Ilecourioe mevernse, KoTopoe mcrnexia 6abymrka. 1. Ilnnna\| mrarsaacknsi pecropan. / 2. Kage| HoBoe|
pagom| Hamr napk. /' 3. Koge| mogapox | mogpyra. / 4. Topr | gers poxzerns | cectpa. /5. Puiabm | npemus
Ockap| sror roz. /6. Myssika | a1 | 3aucars Buepa. /7. ILzarse| kpacHoe| rebe morpapuiocs. /8. Kaura | a1
| mocoBerorars | gpyr. (Barsegova, Workbook, 2023, p. 112).

In Koberidze's textbook, there are many attempts to offer speaking tasks, namely, substitution,
transformation, and reproduction tasks are, in some cases, correctly constructed, although the textbook
regularly returns to the self-directed teaching of grammar. For example, when teaching the use of the
subordinating conjunction xoropsiii in the adverbial case, the author offers nine purely grammatical
exercises one following the other, for example: ,CocraBsre mpezroxernns mo obpasiy. Hcmoxs3yrite
nIpegioru: 3a, mepes, MeXxy, Haz, Hog. Jajanue Boioauaute ycrao. Obpaser. Ilepes BaMu MHCEMEHHBIH
crom/paborars mucarens - Ilepes BamMu CTOX, 32 KOTOpsIM paborax mucarens‘. / ,,Boccramopmrre
IIpeAIOKeHHA. 3a4aHue BRIITOJIHHTE 110 00pasyy. 1. Ha croie sexxar crapsie pyxomucy nucareid. 2.Hazg
STHMH PYKOIIHCAMH ITHCATEIb PAOOTAII JOJITHMH 3HMHHMH BeYEPAMH. HAZ STHMH CTaPbIMH PYKOIHCAMH =
Hag Koropsivu 3. Ha crore rexxar crapsre pyKomucH, HaZ KOTOPSIMH ITHCATEIb pA60Tal JOJITHMH 3HMHHMH
Beyepamu (Koberidze, 2023, Student's book, p. 42 - 43, & Workbook, p. 34 - 36).

Most of the instructions for these tasks are not in any way compatible with teaching using the
communicative method - they do not encourage the student to communicate, to speak. In these tasks, the
content partially corresponds to the educational speaking topic (excursion to A.P. Chekhov's House-
Museum), that is, the examples are completely unsuitable for the topic - (1) Hamemy ampyry Mareo
nogapuau rutapy. O6 ... oH Meuran c gercTpa. (2) Hamemy gpyra Mareo gave a guitar, o ... OH MeuTas C
nercrBa. One of the reasons for using non-theme sentences is that the textbook while teaching the
subordinating conjunction xotopsiit for some reason doesn't aim to focus on the topic verbs that govern
the adverbial case. This is a big disadvantage of this textbook. Here it is important to note that the given
samples are artificial, completely uncharacteristic of speaking.

In addition, in 9 exercises with one type of task in which a student practices inserting one word
“koTopsrit” into a correct form of the adverbial case while these words are given only at the sentence level,
which cannot form the student's ability to play the role of a guide in a simulated role-playing task for
him/her to speak coherently in 8 - 10 sentences. Moreover, these grammatical tasks violate important
principles necessary for the formation of speech, especially speaking skills:

1. Assignment instructions should be communication-oriented, encouraging speaking and for this it

should not contain purely grammatical instructions.
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2. The pattern according to which students should (conditionally) speak, should be natural,

characteristic of the speaking situation;

3. The replacement vocabulary should not exceed the teaching speaking topic.

Teaching Russian as a foreign language in Georgian schools,using the communicative method is not
easy, especially in terms of teaching grammar. Teaching grammar for its own sake in Georgian schools still
remains an important problem, the main causes of which are as follows: 1) teaching, by inertia, according
to the Soviet method when the Russian language was taught like the native language; 2) relying on those
Russian textbooks or methodical literature that teach Russian as a foreign language using a non-
communicative method; 3) relying on those Russian textbooks and methodical literature, the focus
audience of which are not school students; 4) failure to take into account the fact that in Georgian schools,
a total of 2 lessons a week are devoted to the second foreign language, and we do not have the time and

"luxury" to teach the grammar of the Russian language on our own.
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